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The 3 stages of debriefing skills development: the faculty development journey
Current simulation-based faculty development literature has a narrow focus, primarily on foundational 
skills such as debrief frameworks and conversational techniques [1]. It often neglects the journey debriefers 
undertake as they move from being novice debriefers to experts in the field.

Cheng et al [1] have modified Dreyfus & Dreyfus’s [2] model of skills development for debriefing skills in 
simulation-based education (SBE). They describe 3 stages:

	1.	 The discovery stage: debriefers gain the basic, declarative knowledge of fundamental debriefing concepts such 
as evidence-base, frameworks, educational strategies, conversational methods and psychological safety.

	2.	� The growth stage: debriefers work towards acquiring a growing toolbox of strategies to manage more 
complex debriefing interactions, including co-debriefing, tools to manage difficult discussions, balancing 
learner-centred debriefing with curriculum-driven intended learning outcomes, considerations about 
cultural influences and potentially using objective data during debriefing to assist with authenticity and 
standardized elements for discussion [3].

	3.	� The maturity stage: debriefers learn to adapt to a variety of different debriefing contexts utilizing their 
comprehensive knowledge and deep understanding, solving problems intuitively and dynamically and problem-solving with innovative solutions.

The Faculty Advancement in Simulation Training (FAST) programme
Cheng et al’s conceptual framework [1] is analogous to the Scottish Clinical Skills Managed 
Education Network tier structure, which frames the journey of educator development 
from tier 1 (novice) to tier 3 (expert) [4]. This structure reflects the FAST programme – an 
introductory face-to-face practical session, an online modular programme [4], face-to-
face workshops and formalised peer-coaching and assessment [5–7]. There is flexibility 
in which order these activities are undertaken, as developing faculty will have differing 
learning needs, dependent upon where they are in their individual development journey.
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Figure 1: Faculty development strategies 
across 3 stages of debriefing expertise as 

described by Cheng et al [1]

Figure 2: Faculty Advancement in Simulation Training (FAST) 
mapped to Cheng et al’s framework [1]

Discovery
Stage

•Online module: Awareness of simula�on to educators (Tier 1) [4]

•Introduc�on to SBE face-to-face course: pre-brief, scenario delivery, debrief frameworks, psychological safety 
•Peer-coaching [5]

•Formal assessment via debriefing assessment tool (e.g. OSAD, DASH) [6,7]

Growth
Stage

•Online module: Introductory programme for simula�on-based learning educator (Tier 2) [4]

•Workshop series: Design of a simula�on-based learning event, pre-brief, equipment and troubleshoo�ng technical 
problems, the debrief, socio-cogni�ve and behavioural skills (encompassing communica�on, teamwork, leadership, 
task management, decision-making, clinical reasoning and situa�onal awareness)

•Peer-coaching [5]

•Formal assessment via debriefing assessment tool (e.g. OSAD, DASH) [6,7]

Maturity
Satge

•Online module: Advanced programme for simula�on-based learning educator (Tier 3) [4]

•Workshop series: Interprofessional SBE, role of simula�on-based educator, leadership within SBE 
•Peer-coaching [5]

•Formal assessment via debriefing assessment tool (e.g. OSAD, DASH) [6,7]

•Fellowships and advanced degrees

Continuing the FAST journey: mastering the meta-debrief
	•	 Developing simulation-based educators capable of developing, coaching and 

supporting novice debriefers is a vital component for sustainable SBE [8].

	•	 ‘Meta-debriefers’ need to be able to perform and model high-quality feedback 
conversations and self-regulate reflective practice [8].

	•	 Currently, the progression from ‘debriefer’ to ‘meta-debriefer’ is loosely constructed 
from opinion and personal experience only, rather than evidence-based practices.

	•	 Research is required to address this gap in the literature so we may better 
answer the question of ‘how do we master the meta-debrief?’

Figure 3: Simulation in action (permission granted by individuals 
within photo)

KEY CONCEPTS
Continuing professional 
development for faculty in 
simulation-based education

Declarations
Authors’ contributions
All authors contributed to the conception, design and writing of this article. All 
authors reviewed and approved the final manuscript. All authors give consent 
for this manuscript to be published.

Funding
N/A

Availability of data and materials
N/A

Ethics approval and consent to participate
N/A

Competing interests
No conflicts of interest declared.

Received: 17 April 2021; Accepted: 21 May 2021; Published: September 2021

References
	1.	 Cheng A, Eppich W, Kolbe M, Meguerdichian M, Bajaj K, Grant V. A conceptual 

framework for the development of debriefing skills: a journey of discovery, 
growth, and maturity. Simul Healthc. 2020;15:55–60.

	2.	 Dreyfus SE, Dreyfus HL. A five-stage model of the mental activities involved 
in directed skill acquisition. Washington, DC: Storming Media. 1980.

	3.	 Kessler DO, Cheng A, Mullan PC. Debriefing in the emergency 
department after clinical events: a practical guide. Ann Emerg Med. 
2015;65(6):690–698.

	4.	 Clinical Skills Managed Educational Network. Faculty development: 
becoming a simulation based educator. Online educational resource. 
2020. Available from: https://learn.nes.nhs.scot/33268/clinical-skills-
managed-educational-network/educational-resources/faculty-
development-becoming-a-simulation-based-educator. [Accessed 12 
April 2021].

	5.	 Cheng A, Grant V, Huffman J, et al. Coaching the debriefer: peer coaching 
to improve debriefing quality in simulation programs. Simul Healthc. 
2017;12:319–325.

	6.	 Arora S, Ahmed M, Paige J, et al. Objective structured assessment of 
debriefing: bringing science to the art of debriefing in surgery. Ann Surg. 
2012;256(6):982–988.

	7.	 Simon R, Raemer DB, Rudolph JW. Debriefing Assessment for Simulation 
in Healthcare (DASH)© – Rater Version, Long Form. Center for Medical 
Simulation, Boston, Massachusetts, USA. 2010. Available from: https://
harvardmedsim.org/wp-content/uploads/2018/04/DASH-RV-Long-
Scoresheet-EN-2018.pdf [Accessed 10 April 2021].

	8.	 Kolbe M, Rudolph JW. What’s the headline on your mind right now? How 
reflection guides simulation-based faculty development in a master 
class. BMJ STEL. 2018;4:126–132.

International Journal of Healthcare Simulation  Vol.1, Issue no.1

mailto:Prashant.kumar916@gmail.com?subject=
https://creativecommons.org/licenses/by-sa/4.0/﻿
http://creativecommons.org/publicdomain/zero/1.0/﻿
https://learn.nes.nhs.scot/33268/clinical-skills-managed-educational-network/educational-resources/faculty-development-becoming-a-simulation-based-educator
https://learn.nes.nhs.scot/33268/clinical-skills-managed-educational-network/educational-resources/faculty-development-becoming-a-simulation-based-educator
https://learn.nes.nhs.scot/33268/clinical-skills-managed-educational-network/educational-resources/faculty-development-becoming-a-simulation-based-educator
https://harvardmedsim.org/wp-content/uploads/2018/04/DASH-RV-Long-Scoresheet-EN-2018.pdf
https://harvardmedsim.org/wp-content/uploads/2018/04/DASH-RV-Long-Scoresheet-EN-2018.pdf
https://harvardmedsim.org/wp-content/uploads/2018/04/DASH-RV-Long-Scoresheet-EN-2018.pdf

